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ABSTRACT

ELEMENTS OF A SUCCESSFUL TRANSITIONAL BILINGUAL
PROGRAM

by
Phillip J. Vasquez
July, 1999

The issues related to bilingualism, and more specifically, to bilingual
education have become part of the national rhetoric in the news media recently.
Of primary concern is the question of whether bilingual education helps or
hinders second language acquisition. This project focuses on the issue of
bilingual education as an additive in second language acquisition in order to
identify the most effective components of the bilingual education programs. The
results of this project are compiled into a teachers handbook for meeting the
challenge of effectively teaching the language minority student.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Recently, the Yakima Herald Republic (Pohlig, 1999) reported that
teachers were frustrated because according to what they've experienced,
bilingual education does not work (Pohlig, 1999). Teachers were complaining
that approaches vary wildly from school to school and even from grade to
grade, and that students were suffering. It was further stated that not only did
bilingual education not work, but that the bilingual education program itself was
inefficient and inconsistent.
The numbers support these assertions, statistics show that not enough
students are making the move into English classes. The Yakima school district
average for the years from 1992 to 1997 show a mere 5 percent of elementary
and middle school students actually make the transition to English classes.
Further, in 1997, 25 percent of students in the bilingual education program in
the Yakima school district continued to receive bilingual support beyond the
state mandated three year limit. On average, Yakima students are taking as
long as four years to make the transition into the mainstream English classroom
(Pohlig, 1999).
In many school districts, curriculum decisions regarding bilingual
education are made independently of the teachers in the classroom, and their
qualifications or familiarity with those bilingual education programs being
implemented. A match needs to be secured between the second language
educators and the bilingual education curriculum. The district adopted goals for
the language minority student and the educational philosophies and belief
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systems of those responsible for implementing the bilingual education program
must align. If we as professional educators do not implement effective practices
regarding second language learners and ascertain that teachers' philosophies
and district goals match the people we serve, then we will continue to
experience the frustration that these teachers in the local media have been
expressing. "When the first language is used correctly in educational programs,
it is of tremendous benefit. It can catalyze and accelerate second language
acquisition. When it is used incorrectly, it is harmful. It can slow down second
language acquisition" (Krashen, 1992, p.37).
In too many school districts for any number of reasons, students are
continually made to suffer through questionable, economically expedient, and
sometimes meaningless or incomprehensible (compared with comprehensible
input) curricula based on a teacher's and/or administration's good intentions (or
state and federal dictate) to help the language minority student. All too often,
the results are predictable; frustrated teachers, mediocre academic results,
failing standardized test scores, high drop out rates in the middle and junior
high schools years, and failing bilingual education programs.
This project will focus on discerning the most effective components from
bilingual educational models based on information collected from the literature
and those elements which are common amongst the different models. By
selecting those components which are repeated within the different bilingual
education programs, the project will conclude with identifying some of the most
effective practices from within those bilingual programs as indicated by the
recurrence of those individual components. The project will cover bilingual
issues, the basic theory supporting bilingual education, a review of the current
literature available regarding this topic, and a handbook for new teachers faced
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with the challenges of having to teach a language minority student.

Purpose of the Project
The main purpose for this project is to find current working models for
teaching bilingual education and identify the elements contained in those
-----------

--------

----

programs whose goals and ideals best align with prevailing bilingual education
theory. These components would then be assembled into a single approach
reflecting an alignment with the Monitor Model for language acquisition
(Krashen, 1992), and the Cognitive Theory of language acquisition at the point
where these two language theories converge for enhanced second language
(L2) acquisition effectiveness. A second and more useful purpose for this
project is to gather those elements deemed most effective for a variety of
language acquisition goals, and bring those elements together in one place as
the basic components of an effective and "user friendly" bilingual education
model. This single source-of bilingual education information is intended to
enhance the regular classroom teacher's opportunities for success with the L2
learner. The information will be compiled within a handbook entitled, "The
Classroom Teacher's Best Shot at ESL."
Based on a review of the research related to bilingual education, this
handbook contains examples of best practices presently in use by teachers for
creating successful bilingual transitional environments. This handbook also
contains descriptions of assessment instruments as screening tools to quickly
evaluate a student's oral language development in English and Spanish,
graded reading passages for comprehension assessments as part of the
language assessments, an evaluation of native language abilities, daily English
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as a Second Language (ESL) activities to help promote English language
acquisition for a successful transitioning into the target language for the
average student with a focus on functionality and
meaningfulness. Also included is a short list of recommendations for how to
get the students family involved. Research has shown that not only are parents
a students first teachers, but parental involvement is considered paramount in
motivating and creating meaning in the academic learning experience for all
students.

Limitations of the Project
This project is limited to the components selected from a variety of
bilingual programs currently in use based on their relevance to current bilingual
educational theory and potential for maximum effectiveness within the confines
of the regular classroom. These components are used to develop the teachers
ESL handbook and are intended for use with the primary grades from
kindergarten to second grade.

Statement of the Problem
With the number of ESL students in the U.S. on the rise, professional
educators have little time to waste. Between 1985 and 1991, the ESL student
population in K-12 classrooms increased by 51.3 percent to approximately 2.3
million students. Current estimates indicate that by the year 2000, the ESL
student population will have increased at two and a half times the rate of the
general population (Clair, 1995). With the marked increase in ESL student
populations, the question of mainstream classroom teachers' ability to
effectively and successfully teach these students remains a grave concern.
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As it stands today, many school districts and teachers are left to either
create from scratch a bilingual education program based on personal beliefs
and a genuine intent to help, or on state and federal requirements to use one of
several programs available for teaching the Limited English Proficient (LEP)
student. Most bilingual education programs available will fall into one of the
following categories and all are considered transitional bilingual education
(TBE); immersion, submersion, pull-out, integrated curriculum or a bilingual
classroom. All too often, these programs are implemented using regular
classroom staff who have little training in useful teaching techniques for ESL
students (Borden, 1998). According to Borden, most teacher training programs
for subject area teachers do not provide instruction for proper methodologies for
the second language (L2) learner. The National Council for Accreditation of
Teacher Education (NCATE) provides accreditation standards for institutions
involved in teacher preparation programs for the inclusion of multicultural
education policies and guidelines. However, even with these multicultural
accreditation standards and guidelines in place, which include understanding
linguistic and cultural diversity, Gollnick (1992) found that preservice teacher
preparation programs are not adequately preparing teachers to work with
culturally and linguistically diverse students.
In a study which focused on how teacher colleges implemented NCATE's
multicultural accreditation standards, only one institution out of 59 reviewed had
a preservice program in bilingual education. Only eight institutions were found
to be in compliance with NCATE's multicultural education standards (Penfield,
1987). This study points to an increasing problem for mainstream classroom
teachers in light of the fact that as it stands now, more than fifty percent of all
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public school teachers interact with ESL students (Penfield, 1987). A further
complication is that goals and desired outcomes for adopted bilingual
education programs within some districts are often too rapidly developed with
little time for planning or staff training (Borden, 1998). Also, those goals are not
articulated nor repeated often enough for the staff to have opportunities to
-

-,-

- -----

-

-- -

-

-

-

- --

-- --

-

-

-

-- -- -- --

-

--- -

-

-

discuss and digest the ramifications of those bilingual education goals and
objectives as they relate to their mainstream classrooms.
Professional educators need training in ESL methods. Teachers and
administrators together, have to focus their attention on identifying,
implementing, and training for the most efficient and effective methods of
dealing with this ever increasing wave of ESL students. If classroom teachers
were provided meaningful and relevant staff development opportunities (not
necessarily "in-services") which included a clear description of the
building/district adopted bilingual education model, a definition of goals, and a
clear understanding of the desired outcomes, which would result in a single
vision for all teachers, this would go a long way towards reducing some of the
frustrations teachers feel when dealing with an LEP student. To further a
mainstream teacher's effectiveness with L2 learners, a training opportunity to
learn methods which would support the "natural" way in which language is
acquired would enhance the successful implementation of the bilingual
education model adopted by any particular school district. A single educational
vision, coupled with proper ESL methodology training for affected staff, could
produce gains and progression of LEP students through the school year and
across academic content areas resulting in greatly improved academic
achievement.
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Definition of Terms
The definitions associated with bilingual education are provided in the
following related categories to facilitate and expedite understanding of those
issues discussed within the body of this project: a) available bilingual education
programs; b) language acquisition terminology; and c) the targeted population.

A.

Available bilingual education programs

Bilingual Classroom - This is a classroom setting where the student is
surrounded by his native language in print, speech, and support staff. Generally
the classroom teacher is bilingual and understands and uses ESL methods to
support academic concepts (Richard-Amato, 1996).

Bilingual Early-Exit - This is a transitional bilingual education program
commonly used in the United States. Initially instruction in the home language
occurs for several hours each day, by design this model promotes children from
the bilingual and ESL program into the mainstream classroom within the
primary grade levels (Ginsburg, 1999).

Bilingual Late-Exit - This is a transitional bilingual education program
which by design allows children to stay in the bilingual and ESL support
program until the student displays grade level proficiency (or very close to) in
the content areas using both native language and English for instruction
(Ginsburg, 1999).

Bilingual Education - "Bilingual education involves teaching the students
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in some combination of their first and second languages" (Richard-Amato,
1996. p. 301.)

Double Immersion - This is a language immersion program in which
selected students obtain an education in both the target language and native
language (Richard-Amato, 1996).

ESL Pull-Out - This is a pull-out program in which the students are taken
out of their regular classes for certain portions of the day in order to receive
special help with the target language (Richard-Amato, 1996).

Immersion - In this program of language instruction, classes are taught in
English, but native speakers are excluded in order to make the teacher's input
more understandable for limited-English students, the students are at similar
levels of proficiency in their new language, and most if not all communication in
the classroom is in the target language (Richard-Amato, 1996).

Sheltered English - This is a classroom in which the student participates
in a type of immersion situation with teacher support through modified lesson
plans, ESL skills and communications support for part of the day, and content
area curriculum in which all the students are at similar levels of proficiency in
the target language (Richard-Amato, 1996).

Submersion - In "submersion" classrooms, students find themselves at a
disadvantage in not being given the comprehensible input they need, and they
are often treated as intellectual inferiors. The teachers generally do not
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understand their languages and know very little about their cultures. A first
language may be considered a hindrance to mastery of the second language.
Occasionally, these students are placed in a "pull-out'' program which frequently
places them at an even greater disadvantage, they may miss concepts simply
because they were not in class when the concepts were introduced (Richard_____

-
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-

-

Amato, 1996).

B.

Language acquisition terminology:

Cognates - "Items of vocabulary in two languages which have the same
roots and can be recognized as such. the two principal properties of cognates
lie in their orthographic and semantic similarity in the languages being
compared" (Holmes & Ramos, 1993, p. 88).

Emergent Literacy - "The earliest indications of young children's interests
and abilities related to reading and writing" (Hildebrand & Bader, 1992. p. 163).

ESL - This is an acronym for English as a Second Language. It is often
used to describe students whose native language is other that English, or
classes or curriculum that teach English to those students (Garcia, 1991).

ESP - This is an acronym for English for Specific Purposes. It is the
second language acquisition of English in specialized contexts, such as civil
engineering, industrial engineering, and educational psychology (English for
Specific Purposes Journal, 1994).
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Literacy - The skill level of a young child's reading and writing abilities
which mutually reinforce each other, developing concurrently and interrelatedly,
rather than sequentially. The child develops as a reader/writer, therefore it is
appropriate to speak of literacy development rather than reading readiness or
reading development. Further, reading and writing have an intimate connection
to oral language, therefore, the child develops as a speaker/reader/writer with
each role supporting the other (Teale, 1986).

U - This designation is used in professional journal articles on language
to denote a person's first language (Argulewicz & Sanchez, 1982).

L2 - This designation is used in professional journal articles on language
to denote a person's second language (Argulewicz & Sanchez, 1982).

Target Language - This us used in professional journal articles on
language to denote the language the student is studying to acquire (Krashen,
cited in Maun, 1986).

C.

The target population

Limited English Proficiency (LEP) - Students whose primary language is
other than English and whose English language skills are such that the
students have difficulty performing ordinary class work in English.

Minority - A group of people who are separated by language, culture, or
ethnicity from the mainstream population (Newman, 1995).
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Parent education - Activities and/or information for parents with the
purpose of supporting and increasing parent's knowledge of their role as their
children's first teacher; as as, increasing communication between families and
schools (Shanahan, 1995).

Target Language - This us used in professional journal articles on
language to denote the language the student is studying to acquire (Krashen,
cited in Maun, 1986).

Organization of the Project
Chapter One of this project relates background information about why the
author became interested in this area of study and includes a delineation of the
problem, a definition of current bilingual education, a statement of proposal,
and a short explanation of some of the issues related to bilingual education as
it exists today. Chapter Two consists of a review of the relevant literature
pertaining to transitional bilingual programs in the public schools. Chapter
three describes the procedures used to develop the project and the criteria
used to identify the most useful methodologies contained within different
bilingual education programs for the handbook. Chapter Four is the ESL
handbook itself.

Chapter Five summarizes the project, presents any

conclusions derived from the study, and generates possible recommendations
for future studies and program modifications related to current bilingual
education models in use.

CHAPTER TWO
REVIEW OF THE LITERATURE
Introduction
Why is bilingual education important in the United States in the late 20th
century? We are after all, a nation of English speakers, right? Well not exactly,
with the increasing presence of English as a Second Language (ESL) learners
in America's schools the need for all teachers, including mainstream teachers,
reading teachers, and other specialists, to have a firm understanding of how
individuals learn a second language, and what methods are available to them
becomes ever more profound. According to Cummins (1981), studies have
been carried out with language minority students whose first language (L 1) was
gradually being phased out and replaced by the dominant second language
(L2). These students developed comparatively low levels of academic
achievement in both languages. In contrast, the majority of studies that have
reported academic advantages related to bilingualism have involved students
whose L1 proficiency was supported and continued to grow while the L2 was
being acquired. Cummins states that one of the great successes of bilingual
programs, in elementary schools in particular, is that they encourage students to
take pride in their native languages and cultures.
Most of the bilingual education programs in the United States today are
transitional. Once the students have achieved a sufficient level of proficiency in
the target language, they are moved into the mainstream classroom and the
bilingual component of their school day is dropped. This system of transitioning
can present a problem for those students for two reasons: 1) although they may
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be able to articulate effectively in conversational English, the students are not
quite ready for "academic" mainstreaming, primarily because the students'
academic skills are either at the survival level or slightly above in the target
language; and 2) they, quite possibly, will not have the tools necessary to
.... .

function effectively within our multicultural society, a society which increasingly
needs highly literate people in at least two languages. Consider that in a recent
study, two out of three English speaking Canadians wanted their children to
learn French to "improve their career options and broaden their horizons"
(Richard-Amato, 1996. p. 360). Language maintenance programs, as opposed
to the more traditional, transitional bilingual education (TBE) programs, would
enable us the advantage of a built in language resource with which most
students come equipped, while at the same time facilitating the growth and
expansion of both the first language and the target language.

Organization of the Remainder of this Chapter
The subsequent review of the available literature will detail a short
history of how bilingual education came into existence in the early years of this
country's development. Followed by an outline of current bilingual education
and related theories regarding language acquisition used to support bilingual
education. This is followed by a review of several programs in use in the United
States to address the challenge of teaching second language learners. Finally,
a discussion of the problems and possibilities related to the various forms of
bilingual education in existence today.
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A Historical Perspective of Dual Language Instruction
In 1819, the United States created the Native American "Civilization
Fund." Its mission was to find some talented "boys" to send to Harvard and
Dartmouth to convert the Native Americans into "civilized" and "Christianized"
men. This was a challenge thought to be perfectly suited to the American
system of assimilation and socialization, public education. The Lancasterian
system of education was used as a socialization tool to teach Native Americans
how to be American (Perkinson, 1987). After several "reform" movements, and
the deaths of literally tens of thousands of indigenous peoples, the experiment
was declared a success by one of the biggest promoters, Robert Pratt, who said,
" the Indian must die as an Indian and live as a Man." Although Pratt thought it a
success, the dismal truth was that this whole experiment of socialization through
education of the American Indian resulted in the mass killing of a huge portion
of the Indian Nation.
In the mid to late 1800's, Native American children were sent to boarding
schools in which English was used as the only medium for instruction. The
intent of these boarding schools was not only to promote the English language
but to replace their native language and cultures as well. Children were not
allowed to speak their native tongue and were physically punished for doing so
even though, for many, this was the only language they knew (Crawford, 1995).
The results were devastating, many of the children ran away, or simply
died of the experience. In contrast, the Cherokee nation had been effectively
educating their children in both English and Cherokee with great success.
These Cherokee schools were considered exemplary institutions and were
often compared to mainstream public schools. However, in 1886, the United
States government passed the Curtis Act. This law placed all tribal schools
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under the jurisdiction of a superintendent appointed by the Department of the
Interior (Bauman, 1980). Six years after the Curtis Act, English became the only
medium of instruction in Cherokee schools. These schools were no longer
considered exemplary, and suffered the same problems as other Native
___ ____

_American commu_nities and schools (Bauman, 1980). By eliminating the first
language capability, and never considering its potential as a springboard
toward the target language, an opportunity was wasted and a language and
culture was lost along with that opportunity.
In another corner of the world, Hawaii, dual language instruction had
evolved into the standard until well intentioned individuals perceived the
indigenous languages as a potential threat. Prior to the overthrow of the
Hawaiian monarchy, the language of business, government, media, and
education was Hawaiian (Wilson, cited in Yamauchi & Ceppi, 1998). Hawaiian
was also the language used by other minorities as the primary interethnic communication, as most children of immigrants spoke Hawaiian in
addition to their first language. It was Christian missionaries who came to the
islands in the early 1820's to convert the population and promote literacy for
their own specific reasons which resulted in at least half the population being
able to read and write in Hawaiian by 1830 (Slaughter, 1997). In 1839, the
Hawaiian printing press facilitated the translation of the Bible into Hawaiian,
which resulted in almost the entire population of Hawaiian adults being
considered literate in their native language by the end of 1850 (Kloss, 1977).
By the 1840's however, many American missionaries and business people
became concerned that without formal English language instruction and few
English speaking playmates, their own children would become first language
Hawaiian speakers. This led to the establishment in 1842 of the first English-
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medium private boarding school on the islands. With increasing pressure from
Americans for English language instruction, the language of public schools
eventually shifted to English. So much so that by 1896, the Hawaiian language
was banned from public schools and English became the official medium of
instruction.
Finally came the cause and effect of colonial Puritans clashing with
German immigrants, who in the 1840's were considered the largest immigrant
group the United States had ever seen. Up until that time, for the most part, the
people arriving from Europe were Anglo-Saxon, English speaking and
Christian. When Benjamin Franklin approached the Germans with a request for
support in their war against the French, the Germans refused, and were from
that point seen as different and separate from the rest of the immigrant
colonialists. Without a shared Puritan work ethic about life and religion the
stage was set for a confrontation between the Puritans and the German
immigrants.
In the late 1800's and into the early 1900's, German immigrants in
Pennsylvania and the surrounding region were quite successful at teaching
their children in bilingual German/English classrooms. These German
immigrants tended to stay to themselves and were as a group, quite successful
financially. Although they were trying to retain what they held most dear from
the old country, their language and culture, while working toward becoming
more Americanized, their neighbors, including Benjamin Franklin distrusted
these newcomers. At the turn of the century, the Puritans passed laws
forbidding the teaching of German in public schools as a way of forcing the new
arrivals to assimilate into their new country (Perkinson, 1987).
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Current Bilingual Education
In California, the number of students considered as language minority in
public schools has been rapidly growing due to high birth rates and
immigration. In the early nineties, nearly 20 percent of children enrolled in K 12 public schools had limited proficiency in English. Close to 100 native
languages other than English were represented, although roughly 75 percent of
the total were from native Spanish speaking backgrounds (Berman, 1992).
Schools were being challenged by the high influx, migrant transiency, and low
attendance among many limited English proficient (LEP) students, and by
fluctuating immigration patterns. This problem of varying demographics forced
some of the more exemplary schools to choose a program model to fit their
fluctuating demographics and resources. At the present time, in California,
there are five basic bilingual program models in use: They are, ESL Pull -Out,
Sheltered English, Bilingual Early-Exit, Bilingual Late-Exit, and Double
Immersion (Berman, 1992).
Resource limitation and other challenges had to be resolved within
schools, while implementing their chosen bilingual education model. Different
problems arose according to whether schools had students with one
predominant non-English language or many, whether the percentage of
students with LEP was small, medium, or large, and whether the community
from which the LEP students were drawn were stable or transitory. The more
successful schools developed unique solutions for each program
implementation. One such innovation included placing students in separate
classes based on language background then integrating them with a partner
class for a set time each day or week. In such a configuration, English speaking
first graders might be in one classroom while the Spanish speaking students
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would be in another classroom receiving parallel instruction in the content
areas and learning the target language as an L2. At some point during the day/
week, the two classes would come together for content area instruction in
Spanish one day, then English another day. Although this format doesn't quite
match the definition of a two way immersion bilingual program, it often provided
students more instruction in their native language at the lower grade levels,
while gradually increasing the amount of L2 instruction and integration at the
higher grade levels.
In a study, sponsored by the California Legislature, it was discovered that
the costs for mainstream English instruction and for instruction for students with
limited English proficiency were quite comparable (Berman, 1992). The ESL
and Double Immersion programs seemed to indicate the higher cost due to their
particular program design differences.
In a longitudinal study sponsored by the U. S. Department of Education,
Ramirez, Yuen, Ramsey, & Pasta, (1990) evaluated students progress over a
four year period for those students in English immersion and early exit bilingual
programs and six years for students in late exit programs. The data showed that
students in all three program models demonstrated greater that expected gains
in academic achievement. Whereas language minority students are expected
to progress more slowly than other students, all three approaches enabled the
students to keep pace with their peers in regular classrooms. Scores for
language minority students, however, remained well below the norm for other
students. English language acquisition patterns for late exit bilingual programs
differed from early exit and immersion programs in predictable ways. Late exit
students were initially less proficient in English. By the fourth grade, about 50

(
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percent of the students in English immersion and early exit were rated by their
teachers as good or very good in English language comprehension as
compared with 40 percent of the late exit students. By the sixth grade however,
70 percent of the late exit students were so rated by their teachers as indicated
.. .......

by summative evaluations. Of significance was data that indicated that the rate
of growth for the late exit students was increasing as they moved up into the
higher grades (Ramirez, et al., 1990).
The National Assessment of Educational Progress represents on of the
best sources of consistent information on student performance since the 1970's.
In 1975, only 52 percent of Hispanic 17 year olds read at the basic proficiency
level; in 1988, as many as 73 percent were reading at the basic proficiency
level. Further, the proportion of Hispanic students who read at the "adept" level
in 1988 was 24 percent, virtually doubling the proportion of students who read
at that level in 1975 (13 percent). Additionally, between the mid 1970's and
1990, Hispanics' scores on the Scholastic Aptitude Test (SAT} improved by 28
points as compared to native English speaking scores declining by 9 points for
the same time frame.

Language Acquisition Theories Regarding Second Language Learning
Two theoretical positions discussed here will help clarify the
phenomenon of learning across languages and how languages are related.
These two positions are then supported by two of the prevailing theories about
how a second language is learned.
The first position states that the way in which a second language is
learned in highly similar to the way a first language is learned, and what is
learned in the first language is shared in the second language (Hakuta,
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Krashen, & Snow, cited in Fitzgerald, 1994). This theory suggests that the
ability to learn language is innate (Chomsky, 1980) and that all people the
world over, hold within their respective brains, something called a "universal
grammar'' which works for any language. What this means, in global terms is,
all language learning happens in the same way. The second position states
that a common set of proficiencies or skills underlies both the first and the
second language. Generally speaking, this means that if you learn something
in one language it will transfer to another language. This position is called the
Common Underlying Proficiency (CUP) model of how two languages are
related (Cummins, 1978; 1979). Further, according to this model of language
acquisition, using a skill or strategy in one language is pretty much the same
process as in another language. The truly important feature of the CUP model
is that major literacy skills thought to be the same across languages have been
identified; conceptual knowledge, subject matter knowledge, higher order
thinking skills and reading strategies.
The primary reason these two theories of language acquisition are
important to the regular classroom teacher is that when included in literacy
instruction, these two positions imply that the sound literacy practices teachers
presently use to teach native English speakers, can be applied to teach ESL
learners as well (Fitzgerald, 1994).
There are several theories relating to second language learning. The
two most prevalent second language learning theories today are the Monitor
Model (Krashen, 1977; 1981; 1982; 1985; Krashen & Terrell, 1983) and the
Cognitive Theory (McLaughlin, 1984). In Krashen's Monitor Model, individuals
learn to acquire the new language through efforts to understand and be
understood in meaningful situations (Johnson, 1992; Hatch & Hawkins, 1987;
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Snow, 1991; cited in Fitzgerald,1994).
This theory contains five principal hypotheses: Acquisition-Learning,
Monitor, Natural Order, Input, and Affective Filter. In the Acquisition-Learning
Hypothesis, second language learning occurs through two different ways. First,
acquisition happens as a subconscious process, much the same way children
learn their first language, through meaningful interaction in a natural setting
where speakers are most concerned with meaning not form. Second, learning
occurs as a conscious process that results in knowing about language
(Krashen, 1985). Learning occurs in instructional settings where formal rules,
feedback, and error detection and correction are an important part of language
instruction. In the Monitor Hypothesis, the language learner applies rules to
monitor or edit language before or after speaking (or presumably before or after
reading or writing) (Krashen, 1982). In the Natural Order Hypothesis, a
language learner acquires the rules of the second language in a predictable
order. That is, children will initially use strings of letters to represent whole
sentences, and later as they acquire a rudimentary grasp of language rules,
they begin to use initial sounds within those strings to represent individual
words followed by the advent of spaces used as boundaries to separate their
closest approximation of a word. In the Input Hypothesis, individuals acquire
language in only one way, by understanding messages, or by receiving
"comprehensible input" (Krashen, 1985). We move from our current level of
ability to the next level gradually by processing only a limited amount of new
information. According to this hypothesis, speech cannot be directly taught, but
rather, it must emerge in natural communication where speakers cooperatively
try to understand each other. Further, if what is heard is comprehensible and
abundant, the grammar needed for acquisition is automatically provided. In the
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Affective Filter Hypothesis, it is believed that we carry with us a filter which
screens emotions, motivations and other affective features and can act as a
barrier to language acquisition.
In short, Krashen believes that second language learners use two
. ..... . . . ..... ... diff~r~nt1:irocesses to learn anew language. First they acquire its rules in the
same way in which they acquired their first language, in a predictable order,
subconsciously, by receiving meaningful input which passes through an
affective filter which can enhance or hinder acquisition. Second, L2 learners
learn about the new language consciously through formal methods of
instruction focusing on rules, feedback, and error detection and correction.
In the Cognitive Theory, a second language learner acquires a second
language through the gradual accumulation of subskills (McLaughlin, 1987,
cited in Fitzgerald, 1994). In this theory, subskills means procedures such as
strategies for selecting appropriate vocabulary, grammatical rules, knowing how
to open and close a fairy tale in a writing project, social conventions such as
greeting a stranger or introducing oneself. Initially, the learner must concentrate
and think about these subskills, but over time, these subskills may be activated
without thought and concentration. When an element of any particular task
becomes automatic, the learner's attention is freed to be devoted to other
aspects of language learning.
What do these two primary language acquisition theories imply for the
regular classroom teacher? If, as the Monitor Model suggests, language
acquisition is a subconscious event, a teacher's well intentioned attempts at
error corrections in English oral reading and writing will not help the ESL
student with L2 acquisition. Consequently, Krashen suggests that error
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correction be used sparingly and judiciously and only for the purpose of helping
students to become consciously aware of specific language grammar points.
Further, since rules play a limited role in L2 acquisition, English grammar,
phonics, and spelling rules should be taught mainly at the later stages of L2
learning, and only to- help second language learners polish their oral and writing efforts.
The Cognitive theory implies that learners acquire language through an
accumulation of skills and subskills. Instructional implications for this theory
would hold that educators should teach subskills, such as strategies for
recognition of grammar, phonics, and spelling patterns explicitly. Further,
teachers can enhance ESL learners' growing accumulation of subskills by
gradually introducing higher-level thinking procedures and tasks.

Successful Bilingual Education Programs
The two bilingual education programs reviewed below were chosen for
their unique approach to meeting the challenge of effectively teaching second
language learners and because they were described in the literature as
containing a workable combination of, if not most of the recommended ESL
practices found in other bilingual education programs.

A.

Two Way Immersion Bilingual Education
"The best setting for educating linguistic minority pupils, and one of the

best for educating any pupil, is a school in which two languages are used
without apology and where becoming proficient in both is considered a
significant intellectual and cultural achievement," (Glenn, quoted in Christian,
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1996, p. 66). In an increasing number of schools in the U.S., many students
are learning through two languages in programs that aim to develop dual
language proficiency along with academic success. These programs integrate
language minority and language majority students to provide instruction in, and
.. . . . . ..... .. . . .. .. ... th!ough two languages. These programs provide content area instruction and
language development in both languages. In order to take advantage of the full
benefits of two way immersion education, students from the two language
backgrounds are in each class, and they are integrated for most or all of their
content instruction. These programs provide an environment that promotes
positive attitudes towards both languages and cultures and is supportive of full
bilingual proficiency for both native and nonnative speakers of English.
Two way immersion education is not totally new, some bilingual
education programs from the sixties shared many of the characteristics of
programs we know today as two-way immersion. Several programs that began
in the 1960's and 1970's, such as the Coral Way Bilingual Elementary School
in Miami which was started in 1963, continue to use this type of bilingual
education today.

Students from two language backgrounds participate and

bilingualism was one of the stated program goals. Some of the typical goals
common among these dual language immersion programs include language,
academic, and affective characteristics. Stated goals include that students will
(a) develop high levels of proficiency in their first language and in a second
language; (b) students will perform at or above grade level in academic areas in
both languages; (c) and students will demonstrate positive crosscultural
attitudes and behaviors and high levels of self esteem. This educational
approach does not emphasize language development over academic and
social development, the overall goal remains balanced development in all three

25

(

areas (Christian, 1996).
While many schools treat the L1 of minority students as a problem to be
overcome, adopting a remedial attitude with its predictable negative
connotations, two language bilingual programs are designed to treat any
second language as a positive academic and intellectual enhancement.
Minority students can benefit greatly from the "additive" atmosphere
surrounding two way bilingual education programs where students' L1s are
highly valued and their language knowledge is considered a valuable resource.
Another important feature of this particular approach is that language
majority students have an opportunity to learn another language. Research has
demonstrated that students who speak the majority language benefit from an
immersion experience for language learning and do not suffer academically
when some instruction is provided in the L2 (Genesee, 1987; Harley, Allen,
Cummins, & Swain, 1990). By combining these two groups of language
learners, two way immersion programs accomplish something else, they help
expand our nation's overall language competence by conserving the language
resources that minority students bring with them and promote learning of other
languages by English speakers.
Additionally, two way immersion bilingual programs incorporate effective
language teaching methods. In two way classrooms, students learn language
primarily through the content areas. Research has concluded that language is
best developed within a content based curriculum, rather that as the subject of
classroom instruction (Short, 1993; Snow, Met, & Genesee, 1989).
Furthermore, because of the social interaction inherent in the design of these
two way bilingual programs, the novice (the learner of the language) and the
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expert (fluent speakers of the language) are brought together providing more
opportunities for L2 development. Lindholm (1990) identified some factors
necessary for successful two way immersion education, they are:

1.

Programs shoLJlc:I provide a minimum of 4 to 6 years of bjlingual
instruction to participating students.

2.

The focus of instruction should be the same core academic
curriculum that students in other programs experience.

3.

Optimal language input (input that is comprehensible, interesting,
and of sufficient quantity) as well as opportunities for output
should be provided to students, including quality language arts
instruction in both languages.

4.

The target (non-English) language should be used for instruction a
minimum of 50 percent of the time (to a maximum of 90 percent in
the early grades) and English should be used at least 10 percent
of the time.

5.

The program should provide an additive bilingual environment
where all students have the opportunity to learn an L2 while
continuing to develop their L1 proficiency.

6.

Classrooms should include a balance of students from the target
language and English backgrounds who participate in
instructional activities together.

7.

Positive interactions among students should be facilitated by the
use of strategies such as cooperative learning.

8.

Characteristics of effective schools should be incorporated into
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programs, such as qualified personnel and home school
collaboration (Lindholm, 1990, p. 68).
What are the instructional implications for the regular classroom teacher?
First and foremost, the teacher has to constantly be aware of the fact that when
students from two language backgrounds are brought together for content
instruction, some of the students are learning that content through a language
they do not speak natively. These teachers must employ strategies that make
the content area material more comprehensible to nonnative speakers. This
strategy is sometimes referred to as sheltered language instruction and can
play an important role in enhancing understanding of the content area material.
Experiential, or hands on, learning works especially well with these learners
because it allows students to draw meaning from related experiences as well as
from the subject matter language. In this particular setting, thematic units can
help students make connections across content areas and languages.
Generally, multiple cues provide students added opportunities to gain
understanding and mastery over concepts they are learning or attempting to fill
in gaps in concepts previously introduced by using supporting details learned
from different settings and approaches.

B.

The Modified Calender All Day Transitional Bilingual Education Program
One highly successful model for bilingual education was found in

Woodburn, Oregon. This particular transitional bilingual education model
reaped the benefits of the greater school population being converted to a year
round school calendar. In 1994, the Woodburn School District implemented a
year-round school calendar that incorporated staggered school holidays
throughout the year. This modified calendar provided an opportunity to pilot a
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new educational model for Title 1 and Migrant services children. In this
bilingual model, the Title 1 teacher, who is bilingual in English and Spanish, is
assisted by two teachers aides, one who is also bilingual in English and
Spanish and one who is bilingual in English and Russian. Together, these
three individuals provide instruction during the children's school holidays which
the district refers to as "intersessions."
Most of the intersessions are three weeks long and about every three
weeks, a new group of students goes on intersession. By dividing the students
into multiage primary and intermediate groups, the teacher can meet for two
weeks with the primary group and one week with the intermediate group the first
intersession, then, the next time this same set of children goes on intersession,
the teachers can meet for two weeks with the intermediate group and one week
with the primary group for that particular intersession.
This model for bilingual education encompasses several advantages
over the traditional pull-out model used by the school prior to the calender year
change. First, it allows the Title 1/Migrant teacher the opportunity to use
theming. The teacher develops week long themes that cut across subject
areas, reinforce vocabulary development, and involve children in reading
meaningful material.

Second, since this teacher has found that most of her

ESL students need some phonics instruction which may not be addressed in
the regular classroom, and she has the students for full day sessions over a
period of one to two weeks, she can use embedded phonics instruction within
the context of reading complete stories. As compared to the traditional pull-out
model which isolated the necessary skills during 25 to 30 minute sessions, this
approach reinforces the needed skills within context through the use of
comprehensible input. Third, this model for bilingual education provides
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opportunities to present the children with genre that may be unfamiliar to them
and that they might not seek out on there own. It was found that many ESL
students have not read nor heard of fairy tales, folk tales, or classic fiction
common to Western cultures (Schirmer, Casbon, & Twiss, 1996). Since many
stories and novels in American popular culture refer to this body of literature,
this teacher found it extremely valuable to include this genre regularly in the
children's reading material. Fourth, integration, with the previous bilingual
education models, no matter how carefully the Title 1/Migrant teacher tried to
coordinate the ESL pull-out schedule, the students always missed out on some
important learning opportunity in the classroom. With this new bilingual
education model and schedule, the students don't miss out on any of the
important daily learning activities in their regular classroom and are fully
integrated into age appropriate general education classes. Not to mention the
advantage of avoiding the unnecessary impact and stigma of pulling children
away from the regular classroom which tended to identified them as somehow
"different" from their classmates. Programs such as this are based upon the
belief that children's native language and literacy skills are a support system for
the development of oral and written English (Schirmer, et al., 1996).

Problems and Possibilities in Bilingual Education
The problem faced by students and teachers in bilingual education has
been that most secondary ESL students lacked access to the full curriculum
required to graduate. This gap in academic offerings for the secondary LEP
student effectively established a recipe for failure and/or an increased drop out
rate due to a feeling of hopeless helplessness. Most secondary LEP students,
many of whom were participants in elementary English as a Second Language
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(ESL) programs, faced an absence of well implemented programs at the higher
academic levels. To make matters worse, California, one of the largest states
with the greatest number of LEP students, lacked valid and ongoing
assessments for the performance of students with limited proficiency in English.
Even though they did an adequate job of assessing students for classification
as LEP support, most of the schools did not accurately nor regularly assess the
students' progress in LEP programs.
In a study conducted by the U.S. Department of Education, (Ramirez,
Yuen, & Ramsey, i 99i) concluded that, there was basically no difference in the
effectiveness of English immersion and early-exit transitional bilingual
programs at the end of the third grade. Furthermore, Ramirez, et al., found that
although students' learning growth rate slowed as grade level increased for
both English immersion and early-exit programs, this was also the case for the
general school population used for comparison. In contrast, the learning growth
rate for students in late-exit bilingual transitional programs continued to
accelerate in the higher grade levels. Late-exit students surpassed academic
expectations for disadvantaged youth, progressing at a faster rate than the
general population. It was found that the use of the children's primary language
in their instruction did not impede their acquisition of English or reading skills.
While some transitional bilingual education programs fail to take advantage of
this potential, others go so far as to try to eliminate this potential for enhanced
second language acquisition and dual language growth.
Some educators argue that native language programs are detrimental to
literacy growth, insisting that students in bilingual programs do not learn English
and that they never do well enough in academic subjects to join mainstream
classrooms (Tuchman, cited in Hill, i998). The research has demonstrated
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(Krashen & Biber, 1988) that children who participate in properly designed (this
is of paramount importance) and implemented bilingual programs reach
satisfactory levels of competence in all academic areas. The use of native
language to develop academic skills helps students avoid cognitive confusion
......

c1ndachie\/ementla~s in their school performance. Data from bilingual
education programs in California, prior to Proposition 227 in 1998, suggests
that children who participate in properly designed bilingual education programs
acquire English rapidly and typically achieve at grade level norms and above in
English and Math after 3 to 5 years. From these data, we can conclude that
bilingual education may be the best means to develop English as a second
language programs.

CHAPTER THREE
PROCEDURES
Introduction
The need for this project arose when the author was asked to work in a
- - -

- -

- --------

-

-- - ---- --

bilingual classroom setting for the first time. As this author discovered, being
bilingual and bicultural is not necessarily enough to be successful with the
language minority student. As a new teacher, the focus became not simply
implementing the district adopted bilingual education curriculum, but also how
to implement it with utmost efficiency and effectiveness regarding the L2
learners success with the target language. Also, a secondary concern was
where to begin, as each language minority student enters school with their own
particular level of language skills and abilities. Consequently, the purpose for
this project is to develop a handbook of best practices for the mainstream
classroom teacher to help that teacher deal with language minority students in
the primary grades for the Yakima Valley and surrounding region.

Literature Review
At the inception of this project, a search of the available databases was
conducted using the ERIC database, various net browsers, and a collection of
literature in hardcopy and electronic versions. Based on a topical review of
bilingual education, bilingual education in California, English as a second
language, and California Proposition 227, the following became apparent to the
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author as areas of significance regarding the issue of effective bilingual
education:

1.

student language assessments;

2.

classroom tools for teachers to use immediately when faced with
the challenges of second language learners (L2);

3.

using the student's first language (L1) as a spring board to
enhance second language acquisition; and

4.

parental involvement.

Handbook Criteria and Development
The criteria used to select the various components contained in the
handbook are based on the research of the available literature. The
components must meet at least two of the four following criteria before being
selected for the handbook:
1) effectiveness based on literature description;
2) ease of use as detailed by teachers in the field;
3) cost;
4) alignment with the Washington State Essential Academic Learning
Requirements as they relate to Language Arts.
The guidelines used for developing the handbook are described in
Appendix-A in further detail in the form of a rubric using a numerical value
between one and four for any of the elements included in the handbook as a
recommended best practice. A one would mean that the element was found in
most but not all of the bilingual models reviewed in the literature and did not
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meet all the criteria as described above. A four would mean that the element
was found in all or most of the bilingual programs reviewed and that it meets
most or all of the criteria established above for effectiveness, ease of use,
alignment with the EALRs, etc.
The handbook is divided into four separate sections. Section one is the
Assessments Section in which assessment tools will be detailed and their use
described with a sample of each assessment tool graphically displayed.
Section two will be the Classroom Teachers' Best Shot at ESL and will
describe. best practices for enhancing classroom teachers effectiveness at
teaching second language learners. Section three contains ideas and methods
for using the L2 learners' first language to enhance second language
acquisition. And finally, section four will describe ideas and some lesson plan
activities for involving parents in the L2 students' classroom exercises through
parent/teacher/student take-home activities and recommendations on using the
school facility as a community resource for all neighborhood families and
children to come together and take ownership of their own educational process.

CHAPTER FOUR
THE PROJECT
Introduction
................................. ChapterfourofJhis project contains an English as a Second. LanguagEl ....
(ESL) guidelines handbook, "The Classroom Teacher's Best Shot at ESL."
This handbook is divided into four sections. The first section contains a home
language questionnaire which should help the teacher identify a students
primary home language, whether they have any second language (L2) support
at home from parents or siblings, and whether the parents have enough literacy
in their native language to help the student with bilingual homework, and
student language proficiency assessment tools. The second section is the heart
of the project, it contains ESL teacher tools for the mainstream classroom and
lesson plans based on current best practices for the regular classroom teacher
to use with second language learners. Section three will be closely related to
section two in that once a student has developed some literacy skills in his/her
native language, those skills can transfer over to the target language thereby
enhancing L2 acquisition. Section four contains activities and lesson plans for
helping parents take some ownership of their child's educational opportunities
through home exercises which support classroom activities.
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The Classroom Teacher's Best Shot
at ESL
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Introduction
The need for well prepared ESL teachers has been clear for some time
now. But, rapidly changing demographics and unrelenting economic problems
for school districts across the nation, and more specifically, within the Yakima
--------

----

-- ---- -------

-

Valley region have made response to this need an absolute necessity.
The increasing presence of English as a second language (ESL)
learners in our schools creates the need for all teachers to develop some level
of proficiency in using ESL methods and materials. Also, teachers need to
make an effort at obtaining an understanding of the basic principles and beliefs
about how individuals learn a second language (see Chapter Two of this
document for more on second language acquisition theory).
While this handbook attempts to address these issues, it is not intended
as the final word for improving understanding of bilingual issues on the part of
the regular classroom teacher. Teachers who are in situations which require
them to teach second language learners must take the initiative and educate
themselves on all the various theories and approaches to teaching ESL. This
handbook is presented as a starting point for any teacher confronted with the
challenge of teaching the second language learner by using some of the
practices identified within the research literature related to bilingual education
and ESL methodologies.
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Home Language Survey
This survey should be conducted with both parents if available, and
should be read in English first and repeated in the primary home language
second to ensure a clear understanding of the questions to provide accurate
responses to each question.

1.

What language do you speak at home?
English

2.

Spanish

Both

Other

If you marked other, please indicate below which language that might
be in order to try to serve you and your children better.

3.

Can you read in any of the languages you marked in question 2?
Yes

4.

Can you write in any of the languages you marked in question 2?
Yes

5.

No

No

Does the student have siblings at home who can help with reading and
writing homework in English?
Yes

6.

No

Can you set aside some time before, during, or after school hours to help
your child with reading, writing, and speaking exercises?
Yes

No

If yes, what time of the day?_ _ _ _ __
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SECTION ONE

Student Language Assessments

What are the first things a teacher wants to know about a new student in
his/her classroom. At the primary grades, it's very simple: "can she or he read?"
If the answer is yes, then the only question remaining is; "at what level?" But, if
the student is from a language minority background, then the teacher must
ascertain whether the student is monolingual in his/her native language,
monolingual in English, or bilingual, and to what extent. The purpose of this
section is twofold. First, it will help the teacher identify which is the student's
primary language. This will help determine the curricula to be used regarding
that particular student's Language Arts instruction. Second, once the teacher
has determined which is the primary language for that particular student, she/he
must assess the student for oral, auditory, and reading skills development. The
teacher needs to know where the student is on the reading/speaking/language
acquisition continuum. The decision whether to teach the student using ESL
strategies or move him/her along into an all English classroom setting depends
on an informal home language survey (example on the next page) and the
students Language Assessment Scale (LAS) test results, and the resultant
placement on Level I, II or Ill.
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Language Assessment Scale (LAS)
the Test
Description:
The Language Assessment Scales (LAS) is a comprehensive
.... assessment designed to provide information about a students language
proficiency. This is a standardized test which consists of two major test
batteries: The Language Assessment Scales-Oral (LAS-O),which measures
listening and speaking, and is available for both English and Spanish, and the
Language Assessment Scales, Reading and Writing (LAS-R/W), which
measures reading and writing skills in English.
This is a standardized test and is used within school districts as an initial
entrance exam for incoming dual language students. The Language
Assessment Scale-Oral (LAS-O) test is used for children in the primary grades
up to third grade or the age of eight. After this age and grade, the
recommended test to use is the Language Assessment Scale Reading/Writing
(LAS-R/W).

Use:
This test is designed to measure receptive skills such as listening and
reading through the LAS-Oral, and it also measures productive skills such as
speaking and writing through the use of the LAS-O and R/W. When the LASOral is combined with the LAS-Reading and Writing test, you obtain a total
language proficiency index (LPI) for that student.

This will help the teacher

decide whether the students English language skills are sufficient to function
within a mainstream classroom.
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Brigance K & 1 Screen
for Kindergarten and First Grade
Description:
The assessments in this test are for screening the basic skill of
kindergarten and first grade students. The basic assessments provide an
overall picture of the student's development in key areas, such as language,
motor ability, number skills, body awareness and auditory and visual
discrimination.
Advanced assessments are included for the more capable students. A
section of assessments for advanced skills are included for optional use. This
section is intended to extend the screening beyond the basic assessments. The
advanced assessments are designed to be used with students who score well
on the basic assessments.

Use:
Screening procedures such as this are usually conducted to obtain a
sampling of a student's skills and behaviors for one or more of the following
reasons:
1.

To identify any student who should be referred for more
comprehensive evaluation. Further assessments may determine
the existence of a disability that may cause learning problems.

2.

To help determine the most appropriate placement or grouping for
students being tested.

3.

To assist the teacher in planning a more appropriate program for
the student.

4.

To comply with mandated screening requirements.
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Rainbow Language Assessment
the Test

Description:
This is the initial assessment tool for the Rainbow System for ESL. It will
provide in a short amount of time a close approximation of a students language
skills. The assessment uses picture cards which the administrator displays for
the student and elicits a response from that student.

Use:
The purpose of this assessment is to quickly get an idea of the students
oral and receptive language skills by placing him on the language acquisition
continuum. The administrator shows the student a picture and asks the student
to "point to the car''.

As the student moves through these questions and

responses, the teacher is indicating his response on the Student Assessment
Record sheet. Depending on the students responses, the test may result in the
students placement for English acquisition as preproduction, early production,
speech emergence, or intermediate fluency.
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Portfolio Assessment Techniques
the Method

Description:
Portfolio assessments might contain a number of performance tasks or
assessments of those tasks. In many cases, performance tasks require
construction, creation, description (written or oral), or other formats for task
completion that lend themselves to portfolio inclusion. A portfolio should be a
chronologically sequenced collection of work that records the evolution of a
students academic development. A portfolio is a purposeful collection of a
students work that exhibits the student's efforts, progress, and achievements in
on or more areas.

(

Use:
A portfolio should be used as a storage and retrieval system for a
students work in subject areas, skills development, written materials such as
essays, stories, themes compositions, research papers, anecdotal information
from logs or journals, work samples, projects, and tests and test scores, and
teacher comments/analysis, as well as self analyses and commentary.
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SECTION TWO
ESL Teacher Tools for the Mainstream Classroom

A.

Recommendations for Successful Transitional Bilingual Environments

1.

Change the "early-exit" mentality of bilingual programs to "late-exit,"
which gives students the opportunity to develop high levels of
proficiency in both the native language and English before being
mainstreamed.

2.

Implement more two-way programs in which bilingualism is promoted for
all students.

3.

Replace traditionally taught ESL-only, pullout programs with quality
programs that integrate state-of-the-art second language instructional
practices with continuous staff development and emphasize respect for
students' native language and culture.

4.

Programs should provide a minimum of 4 to 6 years of bilingual
instruction to participating students.

5.

The focus of instruction should be the same core academic
curriculum that students in other programs experience.

6.

Optimal language input (input that is comprehensible, interesting,

45
and of sufficient quantity) as well as opportunities for output
should be provided to students, including quality language arts
instruction in both languages.

7.

The target (non-English) language should be used for instruction a
minimum of 50 percent of the time (to a maximum of 90 percent in
the early grades) and English should be used at least 10 percent
of the time.

8.

The program should provide an additive bilingual environment
where all students have the opportunity to learn an L2 while
continuing to develop their L1 proficiency.

9.

Classrooms should include a balance of students from the target
language and English backgrounds who participate in
instructional activities together.

10.

Positive interactions among students should be facilitated by the
use of strategies such as cooperative learning.

11 .

Characteristics of effective schools should be incorporated into
programs, such as qualified personnel and home school
collaboration.
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B.

ESL Lesson Plan Recommendations for Enhancing Second Language
Acquisition Experience

Cognate Lesson Plan
Objective:
The students will discover that English and Spanish have alot in common.
Materials:
Photographs, or magazine cut-outs pasted on tag board, of the words listed on
the board.
Procedure:
Introduce the students to the world of Cognates. Explain to them that much of
the English lexicon is very close to that of Spanish, for example, the word
direction in English translates smoothly into direccion in Spanish. Tell them that
cognates are words that are spelled or pronounced almost the same in both
languages and whose meaning is the same. Other examples are listed below.
Write these on the board and ask your students if they can identify the pictures
using the cognates in both languages.
English

Spanish

family

familia

comet

cometa

hospital

hospital

revolution

revolucion

astronaut

astronauta

muscle

musculo
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Language Arts Lesson Plan
Little Books
Objective:
The students will learn book language by building little books to take home (see
Appendix A for example of fold up book).
-----

- -- - ---

Materials:
Each student gets one sheet of blank white paper to follow instructions from
teacher.
Procedure:
1.

Tell students to watch you carefully and do exactly as you say.
"Hold the paper the long way and fold it in half.

2.

"Now hold the paper the hamburger way and fold it in half again."

3.

"And fold your paper in half one more time so that you have a small
rectangle like mine," hold yours up over you head.

4.

"Now open the sheet of paper all the way to a full sheet again. You
should have eight small rectangles in creases."

5.

"Now fold it in half the hamburger way and cut down the center line to the
first crease only." Hold yours up so they can see where you stopped.
Don't expect perfection the first time. Mistakes will be made. This is
very acceptable! Remember this is a safe environment to make mistakes.

6.

Open up the paper to show the students the cut in the middle.

7.

Fold the paper in half the "hot dog" way. Demonstrate several times until
most of them get it.

8.

Push the paper to the center and fold into the pages of the book.

9.

Press folds down and count your pages.
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LITTLE BOOKS IDEAS
Use little books as a language instruction extension, don't simply give the
students the "book language" in a lesson plan as a single exposure, this should
be considered the starting point. Allow them the opportunity to truly experience
the language used for books through an enjoyable experience. Begin by
building a small book and discuss what the "book language" means. "This is a
book cover, it is for. .. ; this is the title page, it is for. .. ; etc. etc. The books
themselves can be as basic as an eight page "fold-up" to hard bound
keepsakes created from the heart as part of an integrated approach to
Language Arts. Depending on the theme, the focus can be on any of the
content areas of need for the individual student or class. Using this experience
based method will help you resist having a "quick fix" curriculum (thus resisting
the movement towards de-professionalization of the teaching profession) and
then you as the teacher giving this same "curriculum in a can" to the students as
if all that needs to be said, has been said. By building a little book, the teacher
and the students co-construct the knowledge necessary for those students to
develop and expand their language initially as that language relates to "books"
and later in those content areas related to the story in the book, i.e., scientific
themes such as "The Life Cycle of the Butterfly", social studies themes such as
"The Westward Movement'', mathematics themes such as "Why the Zero?"
Please see Appendix B for more ideas for little books.
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Math Vocabulary Lesson Plan
Objective:
The students will learn and add English math cognates to their vocabulary.
Materials:
Number drawings of math figures on worksheet. An overhead sheet with a
listing of the English/Spanish math cognates.

Procedures:
1.

Introduce the whole class to the concept of math cognates.

Explain that

these are words that are spelled and pronounced almost the same
between the two languages and whose meaning is the same.
2.

Go over the cognates on the overhead with the entire class.

3.

Ask students to identify the figures using both the English and Spanish
cognates by writing the correct words by the figures.

4.

Remind them that the spelling for cognates is very similar.

5.

Write these words on the over head so they can use them for this task.
English

Spanish

circle

circulo

rectangle

rectanqulo

round

redondo

line

linea

part

parte
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SECTION THREE
First Language Activities to Enhance Second Language Acquisition

A.

In the classroom

1.

For Spanish speaking Kindergarten and first grade students as well as
any students not yet reading in either language, a highly effective
reading readiness program is the "Estrellita Accelerated Beginning
Spanish Reading" (copyright, 1993). This beginning Spanish reading
program consists of three interdependent phases:
1.

Letter sounds (Sonidos)

2.

Syllables (Silabas)

3.

Stories (Cuentos)

This system uses a comprehensive approach to teaching reading
decoding skills and strategies in Spanish. In the first phase, you teach
the students all the beginning sounds. This is accomplished during the
"Sonidos" component of the reading program. In the second phase, you
teach the syllables using a method that builds on the previous skills in a
systematic way which enhances learning of these syllables. In the third
phase, the student learns to contrast the various syllable groups in a
systematic way.

2.

When students with low English proficiency have trouble with writing
assignments, ask them to write their first drafts in Spanish. Then the
students can work collaboratively to develop the concepts in the target
language with peers and their teacher.
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3.

Use free reading in English or Spanish to expand a students second
language vocabulary and grammar experiences. Free reading is an
extremely powerful way of promoting both language development and
cognitive development. Good libraries, good literature programs, and
sustained silent reading are all well established ways of promoting
reading. Reading can be integrated into nearly all parts of the
curriculum; in social studies classes, for example, students can
supplement the regular text by choosing from historical novels, novels
dealing with social issues, and biographies.
When a child is well read, s/he cannot help but absorb nearly all the
conventions of writing that the public is so concerned about.

B.

In the Content Areas

1.

Pair students heterogeneously for activities such as partner "reading" of
big books, story retelling, story mapping, illustrating a new ending to a
story, or character mapping.

2.

Using wordless picture books to elicit language and encourage students
to produce longer, more detailed, coherent, and cohesive texts.

3.

Use vocabulary networking, sometimes called semantic webbing or
mapping. This is an effective way to help students build vocabulary
related to a specific topic or area of study.

4.

Use Sheltered Subject Matter Teaching (SSMT) to help second
language learners maintain a focus on on the subject itself and not worry
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so much about the language and its structures. SSMT derives from one
important concept; subject matter teaching in a second language, when it
is comprehensible, is language teaching, because it provides
comprehensible input.

An important characteristic of SSMT is that the

teacher and the student are both focused on the meaning not the form
which results in more comprehensible input. SSMT classes are not
"ESL Math" or "ESL History'', rather they are "math" and "history."
Research on SSMT has shown that students in these classes acquire
considerable amounts of second language and are doing at least as well
as students in regular classes while learning impressive amounts of
subject matter.

C.

In the School Building

1.

Use Enterprises, besides free voluntary reading, what do students read
in school? What do they write about? What do they discuss? Smith
(1988b) suggests that the answer to these questions is "enterprises."
Enterprises are problems and/or adventures in which students genuinely
want to participate. These problems and adventures naturally entail
reading, writing, and discussion. Some ideas for enterprises in subjectmatter classes may include: a chemistry project in which students
analyze the water quality in the community, school, or local lake, river, or
pond. They could then publish the results in the local newspaper.
Another enterprise could be a history of the community or school building
that would become the official history and be on public record.
Go into business, teach the students how to make change, advertise,
keeping records, and keeping the profits for future enterprises such as
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gardening, caroling, etc. Students could even write book reviews that
would remain in the library permanently for student use rather than just
writing book reports for their teacher. The idea here is to get the
students involved in an interesting enterprise to enhance experiential
language building opportunities.
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SECTION FOUR
Parental Involvement

A.

Bringing Language Learning into the Home

1.

Help parents establish a home literacy center by diagraming what you
have in your own reading center in your classroom.

Send this diagram

home with a list of items to place in this "home literacy center'' to help
students develop literacy habits at home.

2.

Send home a "book bag" containing a pencil, erasure, two or three
sheets of paper, and a book you know your student is familiar with. Ask
the parent to read the story to the student, then have the student read the
story to the parent for practice. After they have both read the book, each
one writes a short review of the story. Ask them to include their favorite
part, the beginning, middle, and end of the story, and to name their
favorite character.

3.

As the book reviews start coming in, send home a note with the student
requesting some of the parents come in to read their reviews to the
students in small reading groups. If they'd like, they can also read the
story to their reading group for comparison and discussion.
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Summary

This handbook outlines some ESL best practices for regular classroom
teachers who are faced with teaching language minority students without any
specialized training. The manual includes a home language survey, and
-----------

-

---

student language assessment descriptions for possible use as initial screening
tools for new students.

The manual also containes several lesson plans for

introducing second language learners to English/Spanish cognates, book
language, how to make "Little Books", and math English/Spanish figure
cognates. Including a section on using a students first language as a starting
point for second language acquisition, and recommendations for creating a
successful bilingual transitional environment. Finally, the handbook also
includes several recommendations for getting the parents involved in their
childs education.
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APPENDIX-A

EightPage Book
1. Fold paper in ½

(crease)

2. Fold your paper in½ and one more time!

(crease)

(crease)

3. Open to a full sheet again
(8 small rectangles

in creasi?s) ... •·······
. ,.··
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APPENDIX-A
CONTINUED

4. Cut down the center to first crease only
--+----STOPJ

5. Open up paper to see th~ cut in the center

. . . . . . . . . L..__.L,_...:;;:;:t.:.:.~. .:. . -.:.-:=. . j. -The CUT
6. Fold in½

'-----'----'----'~

7. Push to the center and fold into pages of
book
·
PUSH!

8. Press folds down and count your pages!
(front page, 6 inside pages, back page)
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APPENDIX-8

15 Mini Books for Children

to Make

Use these sentence starters to fill in the pages of the eight page fold up books in
Chapter Four.

1.

I like to

2.

My favorite

is
is/are (color word).

3.
4.

Today is (weather word).

5.

(Name) is in my family.

6.

A

is fast.

7.

A

is slow.

8.

A

is big.

9.

A

is little.

10.

Friends (activity) together.

11.

On(.QID01

12.

The ocean is full of

13.

The jungle is full of

14.

The sky is full of

15.

(Plants) grow in my garden

CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this project was to identify effective bilingual education
components from current bilingual programs and develop a handbook to help
mainstream classroom teachers meet the challenge of second language
learners in their classroom. This project was designed using key pieces from
those bilingual education programs reviewed which were described as
successful and effective by the teachers who used them and based on the
standardized test results included in the literature.
A secondary goal was to give regular classroom teachers some level of
confidence in dealing with the language minority student by feeling that they
could at the very least implement the suggested best practices contained in this
project and build on the success of those practices to enhance second
language acquisition. Also, based on the information contained in the research,
a section on using the student's first language as a springboard to second
language acquisition is included in the project for teachers to use at there
discretion. Knowing that the parents are a student's first teacher, this project
includes a home language survey and a section on parental involvement to
build a bridge between the students home environment and the classroom.

Conclusions
As a result of the information gathered in the review of the literature, the
following conclusions have been reached:
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1.

We as educators have to make sure students see their language and
culture validated in the majority culture. If we can't or don't do that, then
we run the risk of allowing those students to feel a sense of invisibility, a
sense of disenfranchisement from the majority culture and society at
large.

2.

There is considerable evidence that learning through the L1 has many
advantages for language minority students. It supports the development
of both "basic" and "advanced" literacy in the L1 and in English. It allows
students to gain important content knowledge that, in turn will make the
English they encounter more comprehensible. Learning through the first
language also enhances cognitive and social development.

3.

A major issue faced by teachers and school districts today is whether to
foster bilingualism in their classrooms and school buildings. By deciding
to encourage the development of the student's native language along
with English, the problem becomes how to create the classroom
environment which actively promotes both languages, especially if the
teacher is not bilingual. A further complication is that students come to
our classrooms speaking many native languages, and once teachers
have committed to fostering both the native language and English, they
must also accept the responsibility of teaching the written forms of both
the L1 and the L2. Baker (1993) stated that, minority language oracy
without literacy can disempower the student. Literacy in the native
language not only provides a greater chance of survival at an early
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age, but also enhances the potential for academic success in the
intermediate grades and beyond.

4.

There in no definitive answer as to whether the instructional applications
from the Monitor Model or from Cognitive Theory are more effective for
ESL learners. Much the same way in which there is little research with
native-English speakers comparing whole language to other
approaches, there is also little research with ESL learners comparing
and contrasting various reading and language acquisition approaches.

5.

Most teacher training programs for subject area teachers do not provide
adequate instruction in teaching techniques to use with ESL students.

Recommendations

For Administration
1.

School administrators must be versed in how to design high quality ESL
programs which meet the student needs while following district or state
requirements and recognizing local fiscal and cultural realities.

2.

School administrator and admissions officers responsible for the
placement of ESL students should gather as much personal and
academic information as possible about each child to determine how
best to serve that individual and ensure that information is available to
teachers.
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3.

Teachers must receive adequate training if they are to be expected to
understand and respond to the needs of ESL students placed in their
classrooms.

4.

Administrators, counselors, and teachers must understand that most ESL
students will suffer some overt or covert social ostracism or lack of social
acceptance due to their limited English ability, and must work to provide
opportunities to overcome this.

For Teachers
1.

Classroom teachers and ESL teachers must work closely with each other
to develop individual ESL programs for students.

2.

Teachers must find a way to incorporate the language minority students'
native language, culture, and identity into the regular classroom through
the use of culturally inclusive literature, posters, visitors, celebrations and
activities and be careful not to eliminate their native language while
adding English to their language base.

3.

Teachers and anybody else who is responsible for the assignment of
children to classes must match, as nearly as possible, the learning styles
of the students and the teaching and organizational styles of the
teachers.

4.

Be aware that not all bilingual programs are effective. One type of
program that has been shown to be ineffective is the "concurrent
translation" method. This is a method in which the teacher speaks in one
language, and then translates what was said into the other language.
This method is very tiring in addition to being a waste of time. Krashen's
Input Hypothesis helps us understand why this doesn't work; when the
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teacher uses concurrent translation, the student doesn't have to listen to
the second language, in this case English. He simply waits until the
teacher repeats the information in his L1 to understand the concepts.
Further, because of the ongoing translation, the teacher doesn't have to
................ worryaboutrnaking the second language input comprehensible.
4.

Possibly the best recommendation regarding the placement of
LEP students into any type of program would be a combination of
the most effective programs based on Krashen (1984). This would be a
program in which ESL is combined with mainstreaming, sheltered
English classes, and maintenance bilingual education such as the
suggested example below:

LEVEL

MAINSTREAM

SHELTERED

FIRST

art, music, physical

ESL

all core

LANGUAGE

beginning

subjects

education

intermediate

art, music, physical

ESL, math

sciences

education
advanced

mainstream

art, music, physical

ESL, social and

education, math

sciences

all subjects

SS & cultural

enrichment

enrichment

References

Amselle, J. E. (1997). Adios, bilingual ed. (opposition to bilingual
education). Policy Review, 52 (4), 86-88. Heritage Foundation. [On Line]
Available: Article No. A20023876.

Baker, L., Sonnenschein, S., Serpell, R., & Scher, D. (1996). Early
literacy at home: Children's experiences and parents' perspectives. The
Reading Teacher, 50 (1), 70-75.

Chomsky, N. (1980). Rules and explanations. NY: Columbia University
Press.

Christian, D. (1996). Two-Way Immersion Education: Students learning
through two languages. The Modern Language Journal, 80 (i), 66-76.

Clair, N. (1995). Mainstream classroom teachers and ESL students.
TESOL Quarterly, 29, 189-196.

Cummins, J. (1978). Educational implications of mother tongue
maintenance in minority language groups. The Canadian Modern Language
Review, 34, 395-416.

Fitzgerald, J. (1994). Crossing Boundaries: What do second language
learning theories say to reading and writing teachers of English as a Second
Language learners? Reading Horizons, 34 (4), 340-355.
64

65
Genesee, F. (1987). Learning through two languages: Studies of
immersion and bilingual education. Cambridge, MA: Newbury House.

Harley, B., Allen, P., Cummins, J., & Swain, M. (Eds.). (1990). The
development of second language proficiency. Cambridge: Cambridge
University Press.

Hill, D. (1998). English spoken here. Teacher Magazine, 3, 18-23.

Lindholm, K. J. (1990). Bilingual immersion education: Criteria for
program development. In A. Padilla, H. Fairchild, & C. Valadez (Eds.).
Bilingual education: Issues and strategies. (95-105). Newbury Park, CA:
Sage.

Krashen, S. (1985). The input hypothesis: Issues and implications.
London: Longman.

Krashen, S. (1992). Fundamentals of Language Education. Beverly
Hills, CA: Laredo.

McLaughlin, B. (1987). Theories of second language learning.
Baltimore, MD: Arnold.

Perkinson, H.J. (1987). Two Hundred Years of American Educational
Thought.

University Press of America, Inc.

66
Pohlig, C. (1999, March, 1). Yakima School District's Bilingual Program
in Disarray. Yakima Herald Republic. 2A.

Porter, R. P., (1994). "Forked tongue: The politics of bilingual education.
In A. A. Ambisca (Ed.) Hispanic Journal of Behavioral Sciences. 16 (4), 510515. (ERIC Document Reproduction Service No. ED 493 735).

Ramirez, J. D., Yuen, S. D., & Ramsey, E. (1991). Final report:
Longitudinal study of structured English immersion strategy.

Richard-Amato, P.A. (1996). Making it happen: Interaction in the second
language classroom. From theory to practice. Addison-Wesley Publishing
Group.

Flossier, R. E. (1995).

A critique of California's evaluation of programs

for students of limited English proficiency. Reading Perspectives, 2 (1), 27-51.
Spring 1995. (ERIC Document Reproduction Service No. ED 514 872)

Schirmer, B. R., Casbon, J., & Twiss, L.L. (1996). Diverse Learners in
the Classroom. The Reading Teacher, 49 (5), 412-414.

Short, D. (1993). Integrating language and culture in middle school
American history classes. (Educational Practice Rep. No. 8). Santa Cruz, CA.
and Washington, DC: National Center for Research on Cultural Diversity and
Second Language Learning.

67
Snow, M. A., Met, M., & Genesee, F. (1989). A conceptual framework for
the integration of language and content in second/foreign language instruction.
TESOL Quarterly, 23, 201-217.

Streisand, B. (1997). Is it hasta la vista for bilingual ed? (bilingual
-

--------

education in California). U.S. News and World Report, 123 (20), 36-38. [On
Line] Available: Article No. A19994825.

Teale, W. H. (1996). The beginnings of reading and writing: Written
language development during the preschool year and kindergarten years. In M.
R. Sampson (Ed.) The Pursuit of Literacy. Dubuque, Iowa: Kendall/Hunt/

(

